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Chlld Development and Education of Chlldren, Age 0 to 8

in Communltles of the 8001ety of Brothers.

This paper enamines the infant, early childhood and early
echool programs of the religious communai organization called the
Society 0f Brothers. | | :

Beéun“in 1920 as a reection»to a world:thattproduced WW1, - the
Seciety'of Brothers now has 3 communities in. the United States,
and cne in England. Since its inception communal ownership, adherence
to certarn rel rglous values, and the care of young children have
been 1mportant aspects of this communal society.

A Chlld first enters the Children's House at age 6 weeks for
a few hours each day. Progressively the child spends more tlme in
the Children 8 House, 1nc1ud1ng Saturday and Sundayimqrnlng. The
community provides schooling through 8th grade,_at which time fhe
thihren attend the local pudlic schoois. |

Tﬁis papur examines the child pregramsqin relationship to.the

basic beliefs of the Society, and the fact that most of the children

"will remain in a community after childhood. An attempt is also made

to compare children who grow up in communities of the Society of

Brothers to non community children. The author spent the first 22

%

years of his life in communities of the Society of Brothers.
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Child Development and Education of Children, #Age O to 8, in

Communities of The Society of Brothefs.

by .

Francis Wardle

The Society of Brothers started in 1920 in Germaay as an
outgrowth of arn active youth movement that produced the kibbutz
"concept, the Blaue Blume andvWander Vogel movements.(wardle, 1974)h
Members of this youth movement were searching for ideals, life
sty%es and beliefs that would produce a society where war was not
one of its products (or byproducts). A small group gathered with
?berhard Arnbld, his wife Emmyi‘andlher sister to begin a new life
of brotherly love and justice (Society of Brothers, 1975) .

From that emall'start during the aftermath cf Wwl the community

o

has grown to a total populatlon of 1200 people, with 3 communltles
in the USA, and. oneuln Sussex, England (wardle, 1974).
The Bruderhof (Bruder in German means brother, hof means v1llage
or communlty) is based on strong ‘beliefs ~ Anabaptist, New Testament,
! 3eorge Fox, the Early Christians, and the Hutterlte Lommunal trad-~
1t10n (Wardle, 1974). Central to the values of the community's

“Ci:D orlglnal phllosophy are children, their development and thelr

Fh“ education;
N

.

%‘4 Papers, studies and books have been written about ear ~ly child-~ )
<::>hood programs in the kibbuviz (B.ttelheim, 1969, Spiro, 1958, and

c;‘E>I:|J.a.mond,.19'59) 1n modern communes, and Soviet collective child care
m centers (Bronfenbrenner, 1970). Thi,s paper is an attempt to examine

the eafly childhood practices of a successful, intentional religious
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community thatuhas had tr-= welfare of .children as a central
concern since its begining in 1920. The. Society of Brothers is
more than 50 years old, and therefore a large percentage of the
‘adults in the community today are second generation - somevthird.
Thﬁ{isome te%étive evaluation'about the effect of the Soeiety's
programs can be made (Wardle, 1974). , :
This author believes that its valuable to examine the programs
of this society and to suggest they are different from other comm-
unal child rearing practices for several reasons. These include
the‘central nature of»the child in the value system of the SOCiety,
the emphas1s placed on theiﬁféigilon of the community s children |
(as different from\the Amish and Hutterites), the total communal
nature of the sociely, and the length of its history. |
This paper will ceﬁter on the programs that affect children age
0 to8 years.old. However it will also have to examine the total
environment that effects the ehild, and look beyond age eight - to
show bothlthe continuation of theleducation SysteT, and its effect-
- ~ iveness. | t
‘Central to the importance of the child in the communities is
- the religious values and beliefs that structure these societies. The
intention of this paper is not to evaluate relféieus education; but
it will be examined in its relationship to the'development of |
children in communities of the Bruderhof. It is one significant
factor that makes the community programs different from‘those of

the kibbutz.

General Structure of a Bruderhof.

A full-size community contains from 250 to 350 people‘of diff#

f ersnt ecoriomic and social backgrounds, from laborers to doctors
Q v ' . .
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(Wardle, 1974). Some of these members are second or third generation
_ cpmmunity people, others have joined during the hiStory of the
community. Conscientious objgctors,'political activists, religious

idealists and counter culture members have all joined.

-

-

The 'individual family is the basic unit of the”communrty;'andr
each family has an apartment with cooking facilities. Two or
three families share a refrigerator and an area for washing
dishes. Apartments have no TV; radios are few, as are
. record players. All meals except breakfast and two family supp-
. ers a week are held communally in a large dining room. Children
’ below school age do not come to these meals. All members of
the community work within the community.(Wardle, 1974,p361)
-All money, property, land, industry, cars and food. are owned
by the entire community. All positions within the community are .
‘considered of equal value dr status (Wardle, 1974).
The three communities in the USA -and the oné in England are con-
- sidere&.pért'of the same whole., Money, pecople, ideas, doctors etc.
'are3exbhanged between each hof as they are needed. Whole families
often move.
u"Each’cpmmunity is-located in a ruralAanea._OIder*buildingg_M‘ o
(already built when the land was purchased) and newer ones designed
and constructed by the community are scattered around a central
meeting place. Acres of woodland provide nature activities for the
children, and gardens-and fields provide some'food needs.. for each
communityl
Buildings found on each community include the dining roowy
(Seating up to 500)"-’for meals, meetings, celebrations; the child=-
- S ’ ' . .
ren's house, school, laundry, kitchen, store, offices, maintenance
center and shop (factory). Some of these areas may be in the same

building.

Although each communizy grows Crops and vegetables they do nect’
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grow enough to provide for the total needs of the community. This
is purchased, along with cars, materials, medical supplies and other
items, with money earned from the production of Community Playthings

- wooden* toys and educational equlpment. All 4 hofs manufacture these

products. The communities are self sufflclent in earnlng enough income

“to prov1de for their total needs. (Orlglnally farming was cons1dered

the most 'natural' and consistent form of prov1d1ng for the community,

mbut that concept was abandoned)

Communal Nature of the Community.

As a logical outgrowth of the religious beliefs of community

" members, everyone lives together and share§ everythirig. As Eberhard

Arnold wrote in 1927:
‘J*hn 1nescapable "must" is what makes us live in community, work
in community, and let life in community determine everythlng we
do and think. ...we have Yeen overwhelmed by a certainty...All
life created by God exists in a communal form and works toward

community. Therefore we have to live in community(p1). .

-

In a practical sense thls communal sharing ex1sts in many ways.

jNo one ownsany property,—liarge de01s1ons are made. communallyf and

tasks, 30ys and sorrows are shared.

"The store keeper takes care of the individual family food needs,

’:and provmdlng food for the communal meals. &he ‘thousemothers' provide

clothes, shoes and other basics. These are often dli}rlbuted through

-

1nd1v%dual blrthdays and other celebratlons. A steward is respons1ble

‘for money matters and expenditures. He also superv1ses +he communlty's

El >

fleet of vehicles.
l A1l members of the community work within their community. A
work distributer assigns job positions éccording to skills and exper-

ience, work needed to be done, and whether the community wishes—the

%EQiYiQualwinthat‘parfioﬁiet>ﬁoeition.

Several times a week all members of a commyfizy meet to collect-
e e e X e e e e e e = e e e

. ? . . : v.
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iveiy discuss problems, celebrate, énd make unanimous decisiqns.about
community affairs. At these meeting®persons are also selected to head

the various departments Communal decisibn making does not exhibit

itself ih cumbersome débateé on- small issues:?deligé%ed—persons hé&e
considerable authority, and.issués thét produce'conflict at meetings
rare dropped untii everyoﬁe can agree.

eénl& mgmbefs attend these meetinés.and have imput into the decis-
ions. A méhber is an individaul.(wgo either grew up in tﬁé community
or joined from 'butside') who successfully completed the process of'
joining gge brotherhood. This involves a novitiate period and baptism.

Prorress and the Community.

The Society of Brothers is a strange combination of the.traditisn-’
al Amish, the sophisticateq Hutterifé fagﬁer and’ modern technological
progress. Tgchnological advancements are adopted only when they
‘futher. the basic goals of the community - telephones, woodwork machin-
ery etc.

Position of the Child in_the Community.

When a tcthild is born the whole community of over 300 people
enjoys the fact that a tiny little baby is given - a mystery
that man cannot create or do, something God gives. And usually
on the day when mother and baby arrive home from hospital, the
- whole community goes that evening and sings to father, mother
- and baby. (Arnold, H., & Arnold, A., 1974, p21)

Children are extremely important in the physical and spiritual

makeup of- the community. Their birth represents God's power and love;

o

their simple childlike nature symbolizes the faith, commitment and
simple joy of a true Christian. The'chiidren_aie considered an integ="

ral paft of the community. ", .the education of the ‘children was and
: A :

~

_f—;¥——jis4the“central*part;of~a~brother1y life.". (Arnold, E. 1976, pt).

So we concern-ourselves in a special way with children, Dbecause
they are not yet bound to the powers of evil to such an_extent
as grown ups; for good powers lie latent in a child, waiting to
 be awakened. (Arnold, E., 1976, P2} o —mwimm oo e

7




_Education is considered’a-vital function of fhe community.
np living education belongs im the midst 6f a living Cburch.\\h
commuhity. Thefefore the children's community is part of the adult's
community of faith,/whﬁfé people live in spirit of true.brother-

.

‘hood and service." (Arhold, E., 1976, pi8).." From time to time

i o 5.
‘the children - especially the older ones — should eat with the
y grownups; these mealtimes will be devoted completely ﬂovchildreﬁ.;.
....we should find ways that will allow the Brotherhood and

the rest of-the-cdmmunity to maintain a deep and living 9ontacf

with the children's community." (Arnold, ¥:, 1976, p18)

7N

)

For- thgremalnder of this paper I w1sh to follow the child's
progre551on - from before birth to fourth grade. As I do so
. I.will examine- the 1n¢cltutlona1 famlly anad communlty settings
‘that makeup the child's env1nonTent, I will also examine the
ild's laterlsté‘ltus vis & vis high school, college and inter-

gratlon 1nto the 5001ety (Soc1ety of Brothers) _ .

The Child Before Birth.

Several researchers‘have reported‘on‘the effects of the
mother's alchohblic consumption onﬂthe developing fetus. .
(Jones, Smith et al, 1974, as cited in Annis, 1978). They have
shown the effect of fetal alchohol syndrgme in children of
drimking méthers. Even moderate drinking by mothe;s during the

begining stages of pregnancy can result in damage of the child. .

(Haason ‘and Oulette, 1977, as cited in Annis, 1978).
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Similarly research’ on Cigarette smoking ‘alsc suggest a correl-

|

ation between mothers who smoke and problens for the fetus. The Nat-

ifaonal Children s Bureau of Britain (1973, as cited in Annis, 1978) -

" has now found that babies of women who smoke during pregnaEEy have

a greater chance of dying sdon after birth and having long term effeots

than children from non smoking’mothers.

" Members of the community very rarely smoke - _women almost never.

Very little alchoholic beverage of any kind in consumed by memoers

of the community - and again less is drunk by womgn. _

| Rabin (1965, as cited in Annis, 1978) and oth\r researchers
suggest that motivation of parents ‘may set the tone for future
parent—chiid relations iong before the <hild is conceived, and that
women dissatisfied with their social status or who are emotionally
unstable are more anxious and emotionallyhmalajusted.during preg- °®
nancy: Sontag (1941, 1944,_196@, as cited in Aunis, j978) inoicatesi
this maternal stress can produce smaller offspring whose viability,

S

actiVity, anXiety levels and larning ablllties are affected. -

ry

Although it would ‘be difficult to determine the individual

. motivation of mothers in the community, it is clear from the

[

position of the child in the community; the symbolic relationship
of the. child to Christian renewal childiikeness ‘and the grace of
God, that the collective motivation ‘for children in the community
is very high. "We will realize thatfany community whoseomembers'

serve one another in love as brothers and sisters, the children

PR

" must come first. "(Arnold, E., 1976) -

By the same reasoning it would be difficult to show that

,m,,___mothersﬂinwthemcommunity*are”under’no'emotlonal stress. However

O

typically stressful Situations that many mothers face are not present

——— e e e e e e [ -~ W—
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»in women who live in ane of the communities. Because of the comm-

unal responsiBllity towards money, food, jobs, medical security,
day care and emotional needs, the mother is not concerned with

worries . in those Preas. Adult helpers are even prov‘ded to help

" the mothers W1th her younger chlldren durlng the latter perlod of

-

pregnancy.

v

It could al&p be argued that Because divorce is not an accegpt-

. able option in the community, and because male-female roles are

’“verf'olearly"defined, there would be less emotional stress in these

areas’

Flnally, other substances and env1ronmental situations that’

vmjght negatlvely efrect the preguant mother are mlnlmlzed Drugs

are not consvmed, and medlcal attentlon is regular, Rrofess;onal

and non ‘threatening. Diets are also Pprescribed and provided by the

communal kitchen.,

The Baby.

© .
A baby ln/pomMun}ties of the Society of Brothers is usually

delivered in the local hospital. (In Paraguay and early in England
this was not so. wardle 1979a). "When the baby is six weeks.old_the

mother beglns to take part agaln in- the communal work she éoes to
rehwdvens house) '

~the baby house durlng daytime houxs wher. the baby is nursed 50

that she can' fulfill her motherly vocation with the child (Arnold

H and A, 1974, p21)

During the hours -of the day whlle the mother takes part in the

communi ty work bables and small chlldren up ‘to 4 years old are

— -

very lovingly cared forﬂln_thefchrldren‘s’house. (Arnold H. and
oy orTeTesd

\
A, 1974). All children from 6 weeks old to 4 years old stay in
thevchildren's house. . ~*

a2

10
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This house 1is in a centrdl ]ocatlon, is surrounded by grass,

has hardtop play areas, and is away frpm busy rodds..'he rooms

are brightly painted, -each in a different color - _.red, blue,

yellow; there is plenty of window llght dnd flourescent llght

and the floors are tile. All rooms aré well equipped witk devel-

opmental meterials - mobiles above babies! cots, blocks and

wheeled toys in-the older youngster's rooms, original pictures

and group nhotogriyhs on the walls. /Books and puzzles abound.

The echildren's house_also contains. /A sick room, a small kitchen

where food for the bables ‘is prepared Yood for ancst of the "

children is brought from_the main kitchen..... . ) . . -
The baby w111 begin by spending a few hours each day in*®the

children's louce, the time increasing .until. the child-remains

from 9 am. untll 5 pm, with a break from to %, when, the baby

goes home. On Sunday the child stays from -10 to 3pm.(Wardle, *

1974, p362) : . . o . -

-

L

-~

Some of tne people who look after the babies have formal'training
in early childhood and infant education. Many are motners who hsye
raised children of their own. Bedause children have an'impertant
n'piace in community life, working in the cnirgren's house is censiderw
ed an 1mpor+ant job. | ,
It is 1mportant to remember that people are not pald or reJarded
materially for jobs in the community. So they can 'afford' to have
mature, well educated dnd motivated people worklng w;th the chlldren.
The women who work ‘with the young chlldren genuinely love them and
take their respon31b111ty serlously. "We feel é deep response t0 this
since we know each new life is a glft from God entrusted to us as
'parents. A baby is born knowing only the need of love and food,
innoeent of fearfend hate, untérnished by the wprldﬂ In our care'of.
- the young child we carry the responSibility to_show'him only lpve.n
-(§hirky andZimmer@an, 1975, p27). - - e
. W think -that what enildren acquire in the first two years is
ﬁr’/fﬂ;neﬁglrst set of 8001al skills and attltudes they will begin to use
with people - with- othg% family members, and with other chlldren 1n'

true peer relations....He will learn, albeit imperfectly, whether
. B e

she_(caregiver) is the kind of person who giwes him undivided attention

11
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~or devided attention." (White, B., 1975, pi1). So the primary care-'

/l

3 %o 4 months old will lie in their crlbs-%mlllng at each other; and

givers are very important. \\
t

Initially babies are placed 1nithe1r own crlbs in the children' s

house., But soon they-Spend some of_thelr active awake perlod‘ln areas

with qQther children. "Lven our youngest spend most of the day in a

group w1th others- the1r own age, and .we have the unique opportunlty

{0 see the Joy and response of the young baby to another baby. Babtes

of

<.

soon after,'When put on'the flopr together, yili respond to each

-

"other." (Shirky and timmerman, T975, p27). o

The chlldren receive social °v1sual and other sensory stimulation

'_'from the o¢ther chlldren in the baby rooms, -and from the baby‘s care-_’t

P

giver. Because of the 1nternatlonal makeup of the communlty the bables

=

- are immediately'exposed to accents and styles of con51derable varlety.

-t

Ihe first experlence on the fldor with the other children is the be—@

' glnlng of the “communal’ nature of education in the communwtles of the

O

Society of Brothers. More and,moreuthe child will be.placed in groups, e

and will be expected To be unselfish‘and fit in with the others.

When the baby 1s not at the children's house - evenlngs, midday
and bunday afternoon - he is an aCtlve ‘member of the famlly. Durlng

these hours he gets und1v1ded attention from hls 51b11ngs and parents.

Family time and famlly experiences ars con51dered very 1mportant.
When people visit other people soclally the entlre femilky usually 1s

invited. : K . ‘
: e :

One to Four Years. ' ' : N _ )
4 . A .

"The ag# of one year toutwo years is a tumultuous time. The :

. . " % . . - » !
- child cannot articulate his desires....We provide a supervision

~

ratio of one teacher to 5 children, and physicalpactiyity that .-

affords outlets for energy." (Shirky and Zimmerman, 1975;!p24).;;1 Rl

9 ) e

12 -



: k'?i?

3 N .
¥rancis Wardle

"They enter very much into the seasons of the &ear and many
joyful activities of the community - lantern festiVals,_ﬁhrfstmas;"r
winter activities, Easter and the coming of spring, new babies,

B

new families, and our ponies. They feel more and more a part of

ethe who]e life and show it by theirleagerness and trusting response,"

(Shlrky and Almmerman, 1975, p26)

e
.\»4,_
{-b-'*

‘«
a}

The chlldren are becomlng more moblie. %hey spend ‘a great deal

of‘tlme outside. Groups of children can be seen>vis}jing the garden,
Kgoingoforwwaiks in ope woods, or(visiting their fathers‘at snack
' tlme at the factory{ Even cold days wlll flnd the chlldren all
‘bundled up and rldlng (pony cart) or walklng about the Bruderhof,

The feyced in area out51de the children's house has many act-
ivities for the children -‘the outdoor play equlpment made by the
children's-fathers; sand boxes,Aswings~and trees.

Indoor act1v1t1es 1nc1ude s1ng1ng, s1mple dramatlc.productlons:

and a whole wealth.of art/craft proaects.»btory telllng is pop-

" ular. as is playing with the simple solid wooden toys - trucks;

doll houses, blocks; cookiggpcorners etc. There is a balance of

group activities -_singing, circle games, reading etc., and.indiv-b
‘«‘ idual act1v1t1es - playlng in the sand box, with the wheeled toys,
or with anotn}r child. But children are expected to be able ro play
: to§ether - snare, not argue, and*cooperate.. ’

The children's house phiiosophy is very much influenced by
Froebel (many teachers were trained at the Troebel - Institute in
Germany) There is also a strong direction not to expose children

~ to specifically academic 1deas - letters, readlng, numbers etc. at

z this age. . A strong emphas13 is placed on the enJoyment of nature

. and the love of God*

13
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Every real child lives in and with nature. VWherever he looks,
the living soul of nature is immedtately obvious, to him. It
is not hard for the educator to show the sensitive child the
creative power at work everywhere, to point out the relation-
ship of unity in nature. (Arnold,E1976, p39, 40).

"Children do not find God as nature itself, nor in nature. They
find him gbove-énd behind the whole of nature, behind the entire
creation - never in any one part of greétion." (Arnold, E., 1976,

- p40). This concept is later included in the formal studies in the.
way of science, nature stuQieé; conservation, bird identification,

etc.,

The'greater community's joy and involV;ment with the neQborﬁ

- infant is continued as he grows older. Fictures made in the.chiidren‘s
housé hang in tﬂe shoplsnack room, in hallways and gathering places.
Dramatic presentations, simple songs and dances are given by child-
ren at weddings, celebrations and festival;. Bach Sunday morning
is the-Cé;ldrép's Meeting. At this meeting the entire community
gathers to share the‘joy of‘the=child€§ni!Songs are sung, a simple
story might be %old, Birthdays are Qﬁiﬁg;f;éged. Children,bfamilies,
61d people, and siﬁg;e people meet together like a big family.

Kindergarteﬁ'Years.

[N

The 2 years (age 4 to 6) beforé.school are known .as kindergarten;
Broken down futher, the first year is kindergarten, the next pfe-
.schdél‘(following theiGérmén.tradition); -

",...there came afresh the realization of how delicate a thing
it was to help them make the transition from comparativé babyhood'
into the ever increasing responsibility and sensitivity to the world
around them." (Clement, J.,(1975,*p46){

The next two years of Kindetrgarten, before they énter the grades,

are busy ones for the .children. There zre S0 many familiar

: " struggles to be continued. A listening ear, a trusting response, —
a joyful curiosity, an inner respect for others, .an open and

14
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hones heart, go hand in hand with aquiring nev skills and new
, Xxnowledge, llttle by little, of the wide worlc and its people.
:(Cleﬁent, J., 1975, p46). L

By this time many of the kindergarteners will have one or more

"younger broters or sisters. They will begin to take some responsibil..

ity for these siblings, as their older brothers and sisters have

dorg .
keve with them. There is a feeling of belonging, of moving forward,

of regard for-one another. (Clement, J., 1975).

"Before the more serious business of school begins these two
years of kindergarten are a time.(which can neither Le hurried or
prolonged) of free and spontangous play gradually channeled into'
disciplined work. Readiﬁé;reediness, number concepts, handwriting
patterns, are introduced during the summer before the first grede
begins. (Clement, J., 1975, p46)

During these two years there is still much'oﬁtdoor actiyity..
Fieldtrips w111 be taken into the woods or off the communlty s land.

On these occasions brothers (often parents of the thldren ) will

assist in driving and working w1th the chlldren.‘ T

The bchool Years (First Through 1<‘ourt;h Grade)

‘"Enterlng the first grade is a blg event in the lives of our
children. The whole communlty - from bables to grandparents =
celebrate the occasion with them. One of the unlque joys of belné
children inh community is this chance to feel that so many partlclpate
in the- special. events of your life and'that'you in turn can shareb '
‘the joys and sorrowsjel SO large a family." (fotts, M:, 1975, p78)

"The dally llves of our prlmary school chlldren follow a regular
pattern. school from 8:00 tq 12:30 every weekday mornlng, then home

for rest and snack- tlme, and oChOOl again from 3:00 to 5:00.

During the school year this means_academlc work in the morning

’



- Naudmcrafténgame37 muSib,'br projects i the afternoon. In the
summer both mornings and afternoons are spent working, swimming,
hiking, singing or playing together...”(Potfs, 1975, p78).

Dfcourse the daily lives of ogr‘childrén are also filled with.
the ups and downs of their -struggles to live and learn and grow
together - struggles agalnst selfishness, argueing, meanness, dis-
obedlance, dlsrespect for\others, and struggle for a Joyful harm-

- onlous, Chlldllke working together.(Potts, M., j975)
| Several directions that Begah in theAearlier'years continue
through schodl, Some afe expanded;“others narrowed orbqrystallized.
These include involvement in the ongoing life of the total community,
.integration of many subject areas, learning competency}ignbasic
skills,‘learning practical skills outside the cléssroom, learniﬁg
to be selfless, loving and having 'a freédom‘from_possessions and

nselfwill' and love of nature .and the Splrlt.

Involvement in the CommunltJ.

"In the community the area of the child's act1v1t1es as h°‘
grows up 1is the §ame as that of his future life. He helps 1n‘th¢
community farm (noQ gardern) and workshops; he experiences fhe
contagt the Church has with the world, and its living, figﬁting
participation-in the needs and concerns of the whdlelworld.”TArnold,
E., 1976, D34). | ’

11 school phildrén attend the communalimidday meal (where

' sc 2thing is r€ad especially for them). The older children (6
grade up) also attend the eve.iing meal (where serioés books are
. .read and reports glven). School classes take on prOJepts - like
,part1c1patlon in .the ga’den - and at about 4th grade the school

child spends one afternoon a week in a department of *he community

Q - shop, children's house, kitchen, gérden etc.

- 18 L | o
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And the children continue to provide entertainment at celebrat-

ions, festivals andvmeals. Most offthe children iearn an instrum-
ent earl& on, and participate in the sehool orchestra. The school
choir, drama éroups ahd dance groups alse perform. Often individ- -
ual grades will present something at a celebration that they have
worked on at school. Art and craft projects are directed towards
the community - to put in the dining room or hallways,»to use in
guest rooms, or fer the housemothers to éive as presents at .
Chpistmas or birthdays{ | ) ¢

swﬁole'families will also become invot}éé in commuﬁit& ﬁfojeets.
These run from iooking after the family éarden to getting up at 6am-
to help plck the pea harvest.

ThlS involvement in the total life of the community both educates
- the individual child in areas of vocational skills, work attitudes
andoresponsible involvement in:the survival processest and
-_'teaches' the chlld the religious values, rituals, forms and
"ceremonies. 1t .is very 81m111ar to what Bruner talks about in

'prlmltlve' s001et1es, where systems are transmltted nonverbally

from one generatlon to- another. (Bruner -Dl,l9é?3'

o

Integratlon of Subject Matter.

"In play and craitwprk, the young Chlld naturally begins to
shape matter and give it artistic form, guided by his creative
instinct; Forvthis'reasen craftwork piays an ihportant‘role in our
educational community. The brothers and sisters_whe_do handicrafts
and woTk projects witﬁ'the“children'are just as important to our

school as the teachers who have the task Of awakening the child's

mind and -spirit in the direction of academic work." (Arnold, E.,

1976, p34).

C Ny,
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"Teachers shéﬁld immerse thiemselves in the subject matter in
such a way that the Spirit of faith, love, unity, peace, social
justice,’énd brotherliness sheds light not only on history and
.lituratdre, but, bold aé-it may sound, on a11~subjects as well."
(irnold, E., 1976, p35) | |

What matters most is the process, not the subject_matter. The
process - which includes the educator and those who are educated -
must be infused with the.values and attitudes of the community. ’

Play also becomes an,impértant part of the child's school life.
As Dwight Blough say, "“To see and experience children of all ages
freeley and co%pletely enjoyiﬁg the out-of-doors in play, study and
wor¥ is a great' thrill and a deep challenge....l must\§ay that play
is » very importifat part of the lives of our children." (1975, p106)

Selflessness, Service and Social Awareness.

1l (seifiéhness) contradicts the child's enthusiasm;!which
itself iS5 his unselfish -devotion to others aﬂd his naturai feel-
hing for justice." (Arnold, E., 1976: p5) |
T It must-be remembérea~here yhat’the founders of -the community
(and ﬁhé current mémbefShip)»want'to educate their children in
academic and skill.areés,,in the religious”values‘and symbols of

~ the community; And:in a senSe(of social awafenéss and éoncern thét 
originally_created.the Bruderhof. This is. very gifficult.tq do (éome
claim impoésiblefiuThé'Amish and Hutterites feél that education is
antiareligious, and therefore edﬁcate thei;-children only through
the eighth grade.LMany people Gphé;%}pzﬁageéién) arguetthgt one can-.
not devgld@ an aQarénegs\of social'ineQuality and hatred in ‘children

who grow up in an equal society.. -

wareness—and’

So an effort is made to in%egrate this social a

sensitivity iAto_the-child's school life. E. Arnold says, "It is

' ﬁot true that children have no feéling for the sufferiﬁg_of man,

o “for the injustice and sbcialfguilf of our world ...evép these

2 childrAnshave a loneing for the 1ifesnf a street urchin, for the .]§

Al —
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frieﬁship with poor children." (1976, p30)
- :ﬁTherefore, such a stfoné soirit of love must be fostered
among the children that all- lack of feeling, all coldheartedness,
all hatefulness and hurting of others are out'of;the question, even
when children have gone beyond the stage of lnnocence."(Arnold,_E.l‘
1976, p25) - |

Contact with the Greater Community.

As the child gets older hiS«forays into the.community around him
become longer and more sophisticated. Just as kindergarteners would
_have a pic-nic in the community owned woods, the children in the
first four grades take trips to neaby points of interest(ogtside
the community) and also futher afield. In Pennsylvania, where my
parents teach, they go to Pittsburgh, Washington D.U.,-visit the
Amish and Pennsylvania Dutch. (Wardle, 1974). Barge trips down local
rivers, train rides over the Appalachian Moun?alns, visits. to blast
:furnacesﬂaad down coal mine'shaffs are all part oflfhe child's ed-
ucation outside of the- classroom thﬁe llved in Lngland my father _
deIighted in taklng ¢he chlldren to the Bournv1lle factory (chocolate)
and the Houses of Parliament.

Community resources, such as buses, money;-etc., are used by
the chlldren when they go on. 1nnumerable fleldtrlps....thra

- }‘ .
people are used by the school when it is cons1dered necessary (Wardle,

1974)

Trips during the summer take -on more oi a recreatlonal»nature-

e —

'swimmlng, plcklng blneberrles;’hlklng the Appalachlan Trail etc.

———"

_—— S MaterlaIS. Bookslrpackaged Materials USed in the Lommunlty

School.

As with any other school situation the content of the classes

g

and books changes over time abco:d}ng‘to perceived ‘deficiences.
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These changes come about for any number of reasons, .including
‘feedback from,%he local high school (students'attend the local
public sohool beyond eighth grade), poor results on national tests
(Iowa Basio'Skigls), changes nationaliy, such as the move to metrics,
..and perceived inconsistencies between the commdnity,’the community's
phllosophy of educatlon, and the materlals.
Follow1ng 1s—a_d1scuss1on of some of the materials currently
being used at the fourth_grade.level. Some of the programs are
used throughout the SChool. This information is from private corr-
espondence of Derek Wardle (the author's father)(¥ebruary 10, 1979).
who is currently a feacher at the Pennsylvania.community. He has
_been involved' in communi%y education‘(teacher and principal, England
and Amerioa) for 30 years.

Math: Mathematics in Our World, by Eichols, Daffer and Fleenor;,

poblished by Addison-Wesiey, k1978). This series is used throughout

the_school —_from preschool to 8ph grade.. It.is fairly traditional
\1n approach _and‘teaohes metrics as the basic measuremént uhit 'Pnd

uses Culsenalre rods. ThlS program was selected after unsuccessful

attempts at using a 'modern math' approach. ) ;“_,“;, —

Spelllng. Basic Goals/1n~Spe111né, by Kottmeyer and Clausj ™

;ww’ﬂ’““WfI¥Iﬁé'and hngllsh grammer. It too .is used for P through 8

Reading: Ginn Basic Reader, 100 Ldltlon; by Russel Clymer,

&

Gates and McCullough._(196§).“This series i€ used with workbooks
from the same series, and is used for grades 4 - through 6, First

through 3rd grade use, New Basic Readers (Scott -Foresman, 1965)

Both of these series are fairly traditional approaches,NCOmbining'

phonics ‘and other metheds.

20
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)

‘.Eng;ish: Exploring in English by Hand, Harsh,Ney and Shene;
published by La;dlaw,1975. This program is used for 4th. through
8th grade. l. '\

‘Social Studles. Our Big Norld by Sorensen, Barrows, and

Parker; publlsheq by Silver Burdelt (1968)., This is used in con-

junction with workbooks for the same series, Contemporary Social

Studies (SIiver Burdett) and films, ffimstrlps,astudy prints,

and guest teachers from the international membershlp of the comm-

un:L ty. ~

’ ?
- The above are. the basic series of programs used. In addltlon

to previously mentloned areas of education beyond these materials -

vocatwwal '
fieldtrips, drama and choir groups, learnirng, skills in :lepartwents

- 1t~shou1d be noted that the teachers use creative approaches to
'teach the basics., (Many are very experlenced and bring ideas from -
varlous schools of thought, such as the Nuffield approach from
'England) D. Wardle wrltes about a wall newspaper hlS class (4th

'grade) worked-on.,It 1nvolved stories, book reports, poetry, art.:_Jd_

T T - -

o artlcles on winter- sports,‘chlldren from other lands, community.

news etc. There was an editor and 65ctlona1 edi-tors, and the stud-

*ents worked on handwrltlng, punctuatlon, spelling, bngllsh, para- .

- graphi. g and sentence structure as part of the process of complet-

ing the paper> . » )
German is also\taught<§o all students in the flrst erght grades.
It is reinforced and eiaborated by German songs sung by the entire

‘community, by German plays\and s1ng1ng presentations glven by the .
T school children.to,the rest of\the communlty. Some of the: older S

N
=

"members of the communityfstill use\perman ‘as their favorite con-.

o  verational language. -

‘ o | - 21
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Fourth Through Eighth Grade. e

As the children grow older they take more responsibility in
" the community life. Their afternoon activities are more work-like; -
their involvement in departments is more reaiistic. Schoo} work
. demands more skill and persistence, but'otherwise is a continuation'
of the previOus.years. Math, science, .language, arts and crafts are
all important.aspects of the curriculum at this age.

Teachers if”the Community School

°

Most of the regular teachers in the community school have for-
mal trainlng in teacher education -~ from England, Germany or Amer-
ica. Almost none are certified in the statehthey teach, “and often
teach in areas in&hich they might not be specifically trained.;
Woodwork musical instruments, dance, chOir, art and other specific
areas are usually taught by skilled’ indiViduals who leave the reg-
ular workforce of the community and enter the school just to teach
those . specific areas. There 1is usually a good mix of old experienced..
'teachers and new enthus1astic recently graduated ones in each school. .

ALl teachers are members of ‘the cOmmunity in which they teach

__ﬁpscnool (9th to 12th grade) |
| The students attend the local junior and senior high school for
their- instruction, but their.life at the community changes little.
When they return in the afternoon they work in various departments -

and are reabsorbed into- communal life.- The’ hlghschool students also ..

spend time “together as a’ group - preparing Singing, drama and ,other’

— .

E]

etc.

Weekends s2e the highSchool student working Saturdays, spending

'time with their families sundays, and maybe helping a specific family,

°

P 22
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0ld person or prcject. Respousibilities at home, on the job and
in other’areas'have increased considerably.
There is almost no interaction between the. highschool students
.from\the community and those from outs1de the community - other
than during_class (where the two groups usually-have opposing

. X -
View powb) -

e

“College. - - L

'One of the concepts of the Society of Brothers is the idea that ﬂ
everyone who joins - including people who grew up in the community
- must make a conscious decision to. 1ive in community (the JOlnlnf
prqcedure(involves baptism). It is felt that this deciSion can- .
not be made in a vacuum. The individual must have some concept about
life outside the community, and he must heiabie to survive if he |
decides to leave .the commun’ty. So all ehildren who grow up in the
community are expected to learn a SpelelC skill or profess10n,
after they finish highschool. Some attend fourryear-college, others
take technical training, still others.pursue an apprenticeship of.
some sort., Very occasfonally an individual will attend school for
.more than four years - say 1n the case-of a doctor or dentist.

The community pays for this futher education, once scholarship

.and work-study opportunities have been exhausted (ot{Guia hMM“)

- How Good is the Barly Education of Communities of the Society.

,of Brothersq

At the onset of this paper I pOinted out that, 1 1 wished to.
. b
look at the O - 8 year olds in the community, and, 2) it is imposs-
ible to separate out the-formai instruction.and child care from.the

Ztotalbcommunity environment. Both these- factors must be considered

. 23
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Al

when we attemﬁt to look at the quality of education in the comm- -

__unity..A third. factor that must be considered 'is the area of mor4l

ceducation. Thefe:is also'the basic guestion that needs. to be ans-

wered - for what are we educating? - before we can reélly decide

hY

how good the education is.,

-Iowa Test of Basie Skills.

[

This test has been given‘periodically to the children at the

- gchool in Pennsylvania. The chlldren scored low in Math-~ and the

—

English Section'on Comprehension, (Wardle, D., 1979) The math scores

were low because at that time the school was teaching a modern math

w

PrOgram; the test evaluated traditional math. "I believe they

would ‘score much higher now.' (Wardie? 1979, p2). The English'

Comprehenclon scores mlght well be due to a cultural dlfference

. (see Highschool Satis-faction),

Highschool Satisfaction.

"We-get comments from the hlghscbool that the students are well

“prepared in. the—ab+;%$y—te—peadr—wp}$eT—measu;e“and_ﬁmuhgiqjardle.

D., 1979, p2)

Ofcourse thev lack 'knowledge‘ about sports ‘champions, or TV .
stars, and their vocabulary is limited in such fields; but

we regard (these) as at least non-essentials, if not detrim-
ental to a child's-development.. (Wardle, D., 1979, pP2).

It:was felt that more was needed in the way of sc1ence, and

.

this has been improved in .the last years - especially for the 7th

4

_and 8th grades. (Wardle, 1979)

<

bollege Gradudtlon.

A very hlgh percentage of communlty studehts graduate from a

s

,Lollege, tralnlng center or apprentlceshlp program (almost all enter

such a program) For example - everyone who graduated w1th thls author

\
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wishes to keep and reject when one leaves one culture and moves.
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_from highschool (196€) successfully completed post highschool
}

‘education; and all six children in his faﬁily completed trairning -

the least 2 years, the most 6 years.
Very few community students study rore than four years be-

yond highschool.

For What are the communi ty Ch#élﬁen-ﬁducated?‘l ' _ -

A high percentage of children who 'grow up in therBruderhof
ehooselto.join after they complete their post highschool training.
They enter the adult life of community members full& pfegared with
vOcationalQﬁkiifs, a solid education and a profession suitable for

» » “. . - . . c
service in the community. They are also well versed and acultura-

"ted to the religious values and symbols of the Biuderhof, and the

social copsciousness and sensitivity of a society'that chooses to
be on the side of the” downtrodden, the weak and the forgotton.

But what happens to those who choose to leave ? "Ofcourse, for

‘those who have_growh“up in the community and then 1eft, there is

the problem'oF adapting to a different society." (wafdle; 1974, p365)
Training the student .pursues afﬁer hlgthhOOl is Lhosen based

on skills that are useful in th= communitya—-teachingq nursing,

rearly childhood education and %finting-(the& pﬁblish pooks). Law,

architectun%wquinng; photography, ‘etc. are nqt professiohs that.
community children contemplate pursuzlng. Obviously this is_no |
problem if they‘return ‘to the community, it is only one ox mahy.
problems if someone decides to leave the community.

Cditural change,\a?ulturationﬂand the process of selecting,

rejecting and_sorting_valués, styles, beliefs and activities. one

—

into another Owe€ clearly the subject of other papers. -

W
kY
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